St Barnabas C of E Primary School

We awre v global commumnity, leawrning and growing together.

Relationships and Behaviour Policy

‘Safe, sane and secure’ Bill Rodgers

For children to live fulfilling lives, in which they can manage their own behaviour, they need an
environment that feels safe, promotes strong relationships, provides social emotional education and
is empathetic, supporting good mental health. Positive behaviours are also promoted by helping
children to develop a deep sense of responsibility towards others alongside the establishment of
clear and consistent boundaries.

Aims:

o To promote strong relationships and a sense of belonging through a positive ethos and a shared
understanding of values

o To create an environment that is safe and secure and in which health and well-being is
paramount

o To help children and adults develop emotional and social awareness through the identification
and management of feelings
To train adults to understand children’s behaviour

e To help children to be accountable for their own behaviour by promoting personal responsibility
and a sense of service to others

e By establishing simple, clear, and well defined expectations with consistent boundaries.

By supporting children to identify when harm has been done and what they can do to repair it
(through Restorative Practice)

o To support every child to engage positively in their learning and reach their potential by
developing meaningful behaviours for learning across the curriculum, including helping children
to overcome any obstacles to learning

o To work closely in partnership with parents and other partners

Ethos and Values

Children develop compassion towards themselves and others and a deeper understanding of
morality through the school’s Christian ethos and values (see School Vision statement).

Habits

Children develop meaningful learning behaviours that maximise their abilities through the St.
Barnabas School Learning Habits.



Rules

Children build on their understanding of rights to develop responsibility towards themselves and
others through the school values, learning habits, rules and annual class charters

Compassion Responsibility
through Values through Rules
Adventurous Be Ready
Wise Be Safe
Encouraging Be Respectful

Be Responsible

At the start of the school year, each class creates a class charter which promotes a positive and safe
learning environment in which everyone can learn. Class charters are clearly displayed in the
classroom and referred to regularly. The charter is based upon rights and responsibilities eg: ‘we all
have the right to learn’ and ‘we all have the responsibility to make the classroom somewhere we can
learn.” Other rights and responsibilities include keeping everyone safe, being individuals and being
part of the class and school community. Children need to be clear that their rights are unconditional
and cannot be taken from them, but they have the responsibilities described in the class charter.

Staff Responsibilities

All staff are responsible for the modelling of good behaviour, positive relationships and dealing with
incidents around school in a way that is fair to all children.

All staff are responsible for the managing and monitoring of the behaviour of all children at St.
Barnabas CE Primary School and for following the agreed procedures in all areas of school and off
site.

Our Public Sector Equality Duty Statement is very clear about our stand against prejudicial language
and every instance of this is recorded. Verbal and physical abuse will not be tolerated.

Our Anti-Bullying Policy details our preventative and reactive approach to bullying. All staff have a
responsibility to record behaviour incidents in line with school systems.



The Headteacher is responsible for the overall management of behaviour, the monitoring of this
policy and guidance, for the consistent application of the procedures, ensuring that staff understand
and carry out their responsibilities and for providing appropriate staff training. The headteacher is
responsible for supporting class teachers in managing behaviour, contacting and liaising with outside
agencies where appropriate and monitoring the effectiveness of class or playground sanctions and
Inclusion Support Plans (ISPs).

Children’s Responsibilities

Children are expected to engage with the exploration of the school’s values, strive to develop
effective learning habits and follow the school rules including the class charter, showing respect for
the rights and needs of all children and adults in our school community.

Children and the School Council will play an important role in communicating and reviewing aspects
of the behaviour policy.

Parents/ Carers’ Responsibilities

Parents/ carers have a crucial role. They should:

® Read the policy and engage with consultations to review it

Reinforce the policy with their children

Raise any concerns with their child’s class teacher in the first instance

Understand the place of sanctions and positively support any that might be needed

Attend meetings as appropriate

We expect parents to behave in a reasonable and civilised manner towards all school staff, as
professionals, and expect that issues will be dealt with in an atmosphere of trust and mutual respect.
Incidents of verbal or physical aggression to staff by parents/carers of children in school will be
reported immediately to the Headteacher or Teacher in Charge and/or governors who will take
appropriate action in line with Local Authority policy.

Strategies to support effective behaviour management

Behaviour as Communication

All behaviour, both positive and negative, is a form of communication. Endeavouring to understand
this communication is essential if we are to meet the needs of all learners. For example, some
behaviours can be interpreted as 'resistant' and/or 'unmotivated', that is, indicating an unwillingness
to participate in or cooperate. However, we need to examine the possibility that the behaviour is a
way of the child expressing an unmet need or a communication misunderstanding. For us as adults,
finding out what this unmet need is may provide clues to how to respond to the behaviour and help
the child.

Zones of Engagement



We believe in a clear learning and engagement structure for children and staff in order to promote
the highest quality of behaviour, well being and learning opportunity for all. The vehicle we use to
structure this is called the ‘Zones of Engagement’ model. The Zones of Engagement are an effective
lens for understanding and managing children’s behaviour.

Exceptional positive behaviour e.g. outstanding acts of kindness or exemplary
commitment to learning.

Positive behaviour. The child is engaging well with others, well regulated and able to
focus well on their learning.

Behaviour is causing some concern. The child may be unable to engage well with
others or focus well on their work. There may be a mental health concern.

Red Zone: Behaviour is unacceptable. The child has displayed behaviour that is damaging and/or
dangerous.

Positive behaviour is acknowledged and rewarded through attention, praise, awards and
celebration, e.g. awarding of Golden Moments as part of the celebration assembly.

Low level negative behaviour is recorded and monitored. Where patterns emerge the school employs
strategies to reduce this behaviour. Where it persists and has a negative impact on the child or
others, Amber Zone sanctions are given, parents are notified and, if needed, a meeting is arranged
with parents.

High level negative behaviour is unacceptable and is not tolerated. Every incident of high level
behaviour is investigated by an adult and shared with the Headteacher or teacher in charge so that a
full picture of events is understood by all involved. The full details of all incidents are recorded.
Parents are informed as soon as possible with details of the incident, the reparation work that has
been, or will be taking place and the sanction to be given.

Adults use their skills in emotion coaching, regulation and restorative justice to work with the
children to understand what has happened and how to move forward.

Sanctions are decided by the headteacher, or teacher in charge, in liaison with colleagues. They are
administered according to the severity and frequency of incidents and the child’s age or
developmental stage. Consideration is given to impact on others, danger to self and others, bullying
and prejudicial behaviour according to protected characteristics. Sanctions may include a short
lunchtime detention; a full lunch time detention; internal exclusion; external exclusion and
permanent exclusion.

Children, as well as adults in school, understand that the sanction imposed for inappropriate
behaviour needs to:



If necessary, keep others safe for a while if the behaviour has been dangerous or disruptive
Understand how their sanction relates to their responsibilities to others

Allow the child to make reparation to the teacher or another child if necessary

Help the child to understand why the sanction is in place

Help them to be motivated not to repeat the behaviour

Restorative Practice

Restorative practice is a set of principles and practice that encourages children to take responsibility
for their behaviour by thinking through the causes and consequences.

‘In a rules-led system, the tendency is for the teacher to tell the child what they’ve done wrong, and
how they’re going to pay for it — for instance, by sending them out of the classroom if they’re
disrupting the lesson. The problem with this system is that children don’t learn about the
responsibility they had in that situation and how it affected other people, because an adult has
intervened and told them what they’ve done is wrong.

At the heart of restorative practice is the emphasis placed on building up strong relationships and the
development of ‘social capital’. The stronger the relationship, the easier it is to repair when things go
wrong. The greater the social capital, the more skills children have to understand relationships and
the restorative process. Reparation comes by taking steps to heal the damaged relationship between
the person who caused the harm, the recipient of the harm, and the community in which the harm
was felt.

To develop good restorative practice, we coach the children to develop with social skills by placing a
strong emphasis on setting high expectations whilst providing a high degree of support (see also
emotion coaching below).
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Adapted by Paul McCold and Ted Wachtel


https://restorativejustice.org.uk/

Restorative Conversations include:

A chance to tell the story from their perspective

A chance to express their feelings

A chance to understand the perspectives of others
Space to think about how to stop it happening again

An opportunity to accept responsibility for harm caused
Space to identify everyone’s needs

A chance to come up with a plan

A chance to explore issues of reintegration

The following structure is a useful model to guide conversations:

Step 1:

What happened?

Step 2:

Who has been affected by this?
Step 3:

What needs to happen now?

Reparation might include:

Tidying up with the child
Apologising

Writing a note

Drawing a picture

Emotion coaching

"Helping children and young people to understand the different emotions they experience, why they
occur and how to handle them." (Gottman, 1996)

At the heart of emotion coaching is developing children’s understanding of how their brains respond
when under stress, and teaching them how to manage overwhelming emotions. This is simplified for

children as follows.

The brain is made up of a downstairs and upstairs brain:

Downstairs brain: Reactive for survival (stress survival system experiences anger, anxiety, joy,

disgust and sadness)
Upstairs brain: Learning brain, rational, big picture



When the upstairs and downstairs brain work well together, this leads to good self regulation. When
the downstairs brain reacts in a way that is overwhelming, by being compassionate, empathetic and
instructive, we can teach children through emotion coaching to calm.

Emotion Coaching

Disapproving

High empathy
High guidance

Low empathy
High guidance

Laissez Faire Dismissive

High empathy
Low guidance

Low empathy
Low guidance

Zones of Regulation

The ZON@S of Regulation™

BLUE ZONE GREEN ZONE | YELLOW ZONE RED ZONE
Sad Happy Frustrated Mad/Angry
Sick Calm Worried Terrified
Tired Feeling Okay Sillty/Wiggly Yelling/Hitting
Bored Focused Excited Elated
Moving Slowly Ready to Leamn Loss of Some Contral Out of Control

This is a published programme that is employed with target children to develop self regulation skills.
Children are supported to identify their emotional states (this may be low to high energy) and by
giving them practical strategies to help themselves to self regulate.

Lego Therapy

Lego therapy is used to support children’s social and emotional development. Groups of children,
including children who require additional support, work together to develop these skills with the
support of a trained adult.

Jigsaw

Our behaviour strategy is supported by Jigsaw, our Personal, Social, Health Education and
Relationships and Sex Education Programme. This is as a whole-school approach that underpins
children’s development including personal development, relationships and behaviour.



Special Educational Needs, Disabilities, and Social Emotional and Mental Health (SEMH)

All adults are aware that some children have differentiated needs for support to follow adult
expectations and that for a small number of children, whose behaviour is beyond the whole school
rewards and consequences system, a more personalised approach may be necessary in order to
support them in developing the ability to regulate their own behaviour. They may have an individual
behaviour plan or, in some cases, a pastoral support plan may be agreed between the child, staff and
parents.

Physical Intervention

The school has an ethos of mutual respect and trust and does not use physical intervention except
where there are serious safety concerns. There are times when a child needs to be guided or
escorted away from a situation to ensure either their own safety or the safety of others. This
guidance relates to the Education and Inspections Act 2006 and is aimed at governing bodies, head
teachers and school staff in all schools in England. Please refer to the Department of Education’s ‘Use
Of Reasonable Force’ (updated July 2013).
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools

We understand that any physical intervention of a nature which is both unreasonable and
disproportionate to the circumstances, and / or causes injury or distress to a child, may be
considered under child protection or disciplinary procedures. Parents will always be informed of any
incident.

Bullying and Prejudice Related Incidents

Bullying and prejudice related issues are not tolerated as outlined in the school Anti-Bullying Policy.
All incidents are recorded and reported to governors and dealt with according to the school
Behaviour Policy and school Anti-Bullying Policy.

Sexism, Sexual Harrassment and Sexual Violence

The school will ensure that all incidents of sexual harassment and/or violence are met with a suitable
response, and never ignored.

Pupils are encouraged to report anything that makes them uncomfortable, no matter how ‘small’
they feel it might be. The school’s response will be: Proportionate Considered Supportive Decided
on a case-by-case basis The school has procedures in place to respond to any allegations or concerns
regarding a child’s safety or wellbeing. These include clear processes for: Responding to a report
Carrying out risk assessments, where appropriate, to help determine whether to:

e Manage the incident internally

e Refer to early help o Refer to children’s social care

® Report to the police

Please refer to the school’s Child Protection and Safeguarding Policy for more information.


https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
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APPENDIX - Restorative Practice

Restorative Thinking Toolkit

For example, Max has hurt Sam in the playground. They sit down together with a teacher,

who helps Max think through the above questions:

What happened? ‘I tripped Sam up in the playground.’

What were you thinking and feeling at the time? ‘1 was angry because he laughed
when | fell over playing football.’

What have you thought about it since? ‘I’m still cross that he laughed but | feel
bad that he got hurt.’

Who has been affected and in what way? ‘Sam grazed his knees and it made him
cry. He had to stop playing football because it hurt too much.’

How could things have been done differently? ‘/ could have told Sam that | was
angry that he laughed at me and asked him not to. | could have walked away and
found someone else to play with.”

What do you think needs to happen to make things right? ‘/ need to say sorry to
Sam and try not to lose my temper next time.’

In another situation, Joanne was continually chatting and distracting the children on her

table during a maths lesson. After the lesson, the teacher asks:

What happened? ‘1 was talking too much in maths.”

What were you thinking and feeling at the time? ‘1 was bored because | don’t like
maths.’

What have you thought about it since? 1’m sorry I disturbed the class but | didn’t
understand the work.’

Who has been affected and in what way? ‘I stopped my friends from doing their
work and | made you [the teacher] cross because you had to keep stopping to tell
me off.’

How could things have been done differently? ‘I could have put my hand up and
asked you to explain the problem to me.”

What do you think needs to happen to make things right? ‘1 need to say sorry and
ask you to show me how to do the work.’


https://www.theschoolrun.com/maths

