
 
 
 
 
 
 
 
 

St. Barnabas CE Primary School  
Challenge (incl more/most able) Strategy 

 

‘They will soar on wings like eagles’’       

   Isaiah 40:31 

Myth #1. More able learners will do well regardless; they don’t need extra support.      

Myth #2. All young people are potentially “more able” – so focusing on a specific group is pointless. 

Myth #3. More able learners are “easy” to teach and support. 

Myth #4. More able learners are a homogenous group; the same approach works for all. 

Myth #5. Focusing on the more able is elitist and should not be a priority for schools/society 

Rationale  

This policy helps to ensure that we recognise and support the needs of those children in our school 
who have been identified as ‘More Able” or “Most Able” Provision for all groups of children, including 
our ‘more’ able and ‘most’ able children, is an integral part of our whole school teaching curriculum. 
The purpose of this policy is to ensure that we recognise and support the needs of these children 
according to national guidelines, and that they  are encouraged to make the most of the opportunities 
offered.  We aim to provide cognitively challenging learning for all.  

Aims  

1. To identify children achieving at a level beyond their peers, and to make appropriate provision 
which challenges and enriches them in areas of strength.   

2. All children in our school are given fair and equal opportunities to develop their full  potential 
with positive regard to gender, ethnicity, cultural and religious background, sexuality and 
disability.   

3. To identify children with the potential (who may be ‘underachieving’) to perform at a level  
beyond their peers, and to make appropriate provision which challenges and enriches them  
in areas of strength.   

4. Provide all pupils with an enriched and challenging curriculum whilst providing opportunities 
for able children to work at an increased level and pace, towards their full potential.   

5. To use the NACE Challenge Award Framework to guide and structure the Continuing work 
around the More and Most Able children and work towards gaining the Challenge Award.  

Identification  

The Department for Education no longer uses the term 'Gifted & Talented' but does recognise the 
needs of academically more able pupils. They advise schools to ‘decide how best to cater for these 



pupils, while ensuring the needs of all pupils are met.’ Ofsted say ‘inspectors will pay particular 
attention to whether the most able pupils are making progress…’ To ensure consistency of approach 
and provision for all groups of learners, our definition of more able learners are clear, specific and 
understood by all staff and stakeholders. Accurate identification is vital to ensuring that teachers 
effectively plan and provide for these learners in the classroom. 

 
We have chosen to adopt the following terms to distinguish the children referred to in this policy 
based on NACE guidelines 2023:  

1. ‘More’ able children are:   

• Learners who have the potential or capacity for high attainment;  
• Learners who demonstrate high levels of performance in an academic area; • Learners 
who are more able relative to their peers in their own year group/class • Ability in all 
areas of the curriculum or in a specific subject/curriculum area, including the arts and 
physical activities  

• Potentially in the top 10% of children in a class of 30  

2. ‘Exceptionally’ able or most able children are:  

*The term ‘gifted’ is often considered elitist and is certainly very emotive, hence its use has been  
largely abandoned by schools and replaced by the term “exceptionally able”.   

• Exceeding the performance of more able pupils. It is worth noting that ‘most able’ exceptionally 
able children are in the top 5%  

 

Within any definition of the exceptionally able it is important to:  

• Distinguish between other more able learners”  

• Include reference to learners who have as yet unrealised potential for exceptional ability  

• Describe the needs of these pupils as going beyond those of students already deemed to 
require opportunities for enrichment and extension in the normal curriculum.    

 • Explain that exceptional ability may comprise both quantitative and qualitative aspects, but  
will certainly include high abstract reasoning ability and complexity of thinking.  

3. Dual or Multiple Exceptionality (DME) 

At St. Barnabas we are aware of dual and multiple exceptionality where a child may have SEN 
needs and exceptional ability. We seek to build a holistic picture of the children so that DME can 
be easily identified. Their SEN may mask their high learning potential or conversely their High 
Learning potential may mask their SEN needs. These children need a personalised menu of 
learning approaches to build up a picture of what works for them. These children often need 
additional mental health support as they may feel particularly frustrated by their abilities and 
difficulties. 

 



 

 
 
 

 

 

At St. Barnabas, identification of more able pupils is informed by a variety of aspects including;  

• Liaison and discussion between teachers and pre-school settings if appropriate   

• The views of a wide range of adults, including teachers, support staff, external professionals, 
parents, community workers and team coaches.   

• A pupil who, in the view of the teacher, has potential although they may on one level appear to 
be under-achieving   

• Tests and assessments including pre-school records, baseline assessment upon entry to the  
school, Foundation stage profile, national tests at year 2 and 6 and x 2 yearly NFER 
assessments tests in years 1 - 5 (Year 6 use previous SATs papers for this)  

Parental identification is valued. We discuss particular attributes at parent’s meetings, and notify  
parents and carers of their child’s inclusion on the More and Most Able register. Ongoing NFER  
assessments x 2 per year in years 1-6 is used to track children’s progress and is adjusted accordingly 
by teacher assessment and observations. The threshold for identification may also be through the  
use of a standardised age score in these or extra assessments.  

Once children are identified as More or Most Able, their names are added to a register and their  
progress is tracked x 3 per year.  

The following checklist may be used in identifying children’s special abilities:  

‘More Able’ Learner ​ ​ ​ ‘Most able’ learner  

Knows the answers ​ ​ ​ Asks the questions   

Is interested ​ ​ ​ ​ Is highly curious   

Is attentive ​ ​ ​ ​ Is mentally and physically involved   

Has good ideas ​​ ​ Has wild ideas outside the box   

Works hard ​ ​ ​ ​ Plays around yet tests well   

Answers the questions ​ ​ Discusses in detail, elaborates  

 ‘Top group’ mentality ​ ​ Beyond the group   

Listens with interest ​ ​ ​ Expresses strong feelings and opinions   

Learns with ease ​ ​ ​ Already knows   

Requires 5-6 repetitions for mastery Requires 2-3 repetitions   

Understands ideas​ ​ ​  Understands ideas and finds abstractions   

Enjoys peers ​ ​ ​ ​ Prefers adults   

Grasps the meaning ​ ​ ​ Draws inference   



Completes assignments ​ ​ Creates own projects   

Is receptive ​ ​ ​ ​ Is intensive   

Copies accurately ​ ​ ​ Creates a new design   

Absorbs information ​ ​ ​ Manipulates information   

Technician ​ ​ ​ ​ Inventor   

Good memorizer ​ ​ ​ Good predictor   

straightforward presentation ​ ​ Thrives on complexity   

Is alert ​​ ​ ​ Is keenly observant   

pleased with own learning ​ ​ Is critical of own learning  

Caveat:   

Higher attaining pupils  

Whilst it is sensible to accept the terms ‘More Able’ and ‘Most Able’ as having a somewhat shared  
definition, the term “higher attaining” has a distinct meaning and requires a separate definition.  

‘Higher attaining’ is an outcome-driven term and any definition adopted or developed for it must  
reflect this. When using this, we should ensure that it is simply a way of identifying learners based  
purely on their performance. However its use does allow us to differentiate clearly between the 
‘more able’, as defined above, and those who attain the highest standards. There is overlap between 
the two groups but, importantly, they can also be distinct.   

So while the term ‘higher attaining’ can be useful, it should not be used interchangeably with or  
instead of ‘more able’; it means something entirely different. 

 (NACE, 2023)  

This may assist identification of MMA children however it is important to balance these  
outcomes with teacher recommendations:  

 

 
Provision for More and Most Able Pupils   
 

Mastery Curriculum – planning and provision  

The needs of our more able pupils are met primarily through St Barnabas’s commitment to  
personalisation of the curriculum to ensure the needs of all groups of learners are provided for  
through Quality First Teaching. Our mastery curriculum ensures all groups of learners are challenged 
and have access to depth tasks. We are committed to ensuring challenge for more and most able 
learners by providing extra challenges which encourage deeper level thinking and problem solving 
skills.  

Teachers at St Barnabas plan collaboratively and teachers ‘teach to the top’. We extend and challenge 
children’s understanding in various ways:  

• Regular use of enquiry based / problem solving activities that are as open ended as possible to 
allow for maximum differentiation by outcome and a variety of extension and enrichment 
activities.   

• The creation of a bespoke whole-school curriculum that allow teachers to easily add challenge 
and depth  



The creation of deeper writing opportunities through the ‘Opening Doors’ approach. 

• Extra provision outside the classroom where appropriate, such as intervention and booster  
groups 

• Children are encouraged to take part in inter-school competitions, literary, singing and sporting 
events  

• Specific organisational strategies are adopted. Varied and flexible groupings of children:  
(including mixed ability, similar ability, similar interest, and friendship, single and mixed  
gender.)  

• Opportunities are provided for child-led assemblies, individual work, personal research projects 
and for specially planned homework, enabling MMA to show what they can do  

• Children are encouraged to choose their own level of difficulty within independent work  
(self-differentiation)  

• Links with other schools, through the local network for example: Cherwell Heads network. Both 
our Maths Mastery network and English leads networks and through NACE 

• Recognition of pupil’s achievements: (e.g. golden moments, school ambassadors) 

• Children are given the opportunities for taking responsibility i.e. Collective Worship Monitors, 
Journalists, School Council, Eco-Committee  

• Use of mentoring where appropriate 

• Opportunity to showcase individual talents (e.g. musical instruments/ concerts/ sporting  
competitions, talent shows)  

• In school INSET is provided to raise the profile and move the school forward in its provision for 
more-able pupils  

• CPD is provided in the form of NACE consultancy – ½ day inset and ½ day bespoke training for 
‘More Able’ lead  

• A range of teaching styles is adopted as it is accepted that higher ability children may have their 
own individual learning styles, challenge is promoted in all lessons  

• Classroom provision is monitored by SLT and subject leads through planning, schemes of work, 
scrutiny of children’s work and observations where appropriate  

• A record of ‘more able’ and ‘most able’ samples of work is kept centrally for moderation 
purposes  

• We nurture a ‘growth mindset’ throughout the school, and promote the view that intelligence 
can be developed rather than being seen as pre-determined. Mistakes are encouraged, as is the 
ethos “If we aren’t making mistakes then we aren’t learning’  

Assessment and target setting  

Using our whole school assessment system, children are set ambitious individual targets in every  
subject each year, based on both their prior attainment and a commitment to achieving the best  
possible progress. As with all groups of learners, the progress of our more and most able pupils is  
monitored carefully each term and pupil progress meetings are held with individual teachers to  
discuss any child making less than expected progress. Children who are identified as More or Most  
Able are added to a register of MMA pupils. Our whole-school assessment system allows subject  
leaders as well as class teachers to track pupil’s progress and attainment.  

Rewards  

All children’s achievements are celebrated and recognised within the school during weekly  
‘celebration’ assemblies. 

Enrichment 
In addition to our whole-school curriculum, we employ a range of strategies to ensure that we are  
providing an enriching curriculum for all children but in particular MMA pupils. This is both within the 
school and outside of the school day, using external agencies.  
 
Review and Development  



There is a named More and Most Able lead, however identification of and provision for MMA pupils is 
the shared responsibility of all stakeholders including class teachers, subject leads, support staff, 
parents and external agencies. Records of MMA children are kept centrally and contextual  
information is kept as part of this.  

Subject leader responsibility  

• Pupil Impact documents record identification of more/most able 

• Supporting staff in identifying those pupils  

• Providing support and advice to staff on teaching and learning strategies  

• Monitoring planning to ensure that suitable tasks and activities are being provided  

• Monitoring children’s progress through termly discussions with teachers, at pupil progress  

meetings  

• Identifying and responding to underachievement of MMA pupils  

• Liaising with parents on teaching and learning strategies  

• Observing classroom practice and evaluating children’s work  

• Ensuring the policy is reviewed regularly  

Date: September 2024  

Review date: September 2025 

Lead: Beccy Harris. Supported by Luisa Penman (deputy), Jules Christie (Maths and Creative 
learning) and Johnny F James (English)  


	Myth #1. More able learners will do well regardless; they don’t need extra support.      
	Myth #2. All young people are potentially “more able” – so focusing on a specific group is pointless. 
	Myth #3. More able learners are “easy” to teach and support. 
	Myth #4. More able learners are a homogenous group; the same approach works for all. 
	Myth #5. Focusing on the more able is elitist and should not be a priority for schools/society 
	Rationale  
	 
	 

